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ABSTRACT 

The New Mexico Portfolio Writing Assessment for 
grades 4 and 6 (optional for grade 8) is conducted each school year 
with a call for each student's best piece in March. All students in 
grades 4 and 6 participate, unless assessed as Limited English 
Proficient. This Teacher's Guide provides instructions for procedures 
to be followed throughout the school year in order to ensure 
standardization in grade 4 writing assessments. Procedures begin with 
required materials and the introduction of portfolios to students, 
and then move to working with practice prompts and the required 
prompts. Use ol the portfolios and interpreting the results are 
discussed. Portfolios are scored hoi i s t ical ly ; and scoring guides are 
provided for narrative, expository, descriptive, and analytic 
writing. Each scoring guide contains examples of student writing at 
proficiency levels 1 through 6. The required prompts (topics for 
student writing) for 1992-93 are included in an addendum. (Contains 
24 references.) (SLD) 
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1992-1993 MEW MEXICO PORTFOLIO WRITING ASSESSMENT 
GRADE 4 — REQUIRED PROMPTS 



rarer l m*rbaxiyk 

On© morning when you wake up, you find a large shiny key under your pillow. 
The key will not open amy of the locks in your house, until you find a door in 
the corner of a closet, a door you have never seen before. Write a story 
about what happens when you use the key to open the door. 



PBGMPT 2 EXPOSITOR? 

Think of one person you would like to trade places with for a day. Write an 
essay for your teacher explaining why you would want to trade places with this 
person. Be sure to include supporting details. 



PBDMPT 3 DESCRIPTIVE 

Think about a special event you have been to. This could be a fiesta, a 
holiday celebration, a party, or any other special event. Describe this event 
so that someone who was not there will know what it was like. You might want 
to include what you saw, heard, and smelled, and how you felt when you were 
there* 
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THE HEW MEXICO PORTFOLIO WRITIHG ASSESSMENT 



The New Mexico Portfolio Writing Assessment, grades four and six (optional for grade 
eight), is conducted each school year, with a call for "best piece" in March. The 
prompt addressing the type of writing to be assessed at each grade level will be 
announced when a call for papers is issued. All students in grades four and six 
will participate. Unless otherwise noted in their IEPs, all Special Education 
students in grades four and six will participate. Students who have been assessed 
as Limited English Proficient are exempt from submitting a piece for scoring in the 



spring. 



INTRODUCTION 

This Teacher's Guide provides instructions regarding procedures to be followed 
throughout the school year. In order to ensure standardization, each teacher who is 
charged with the responsibility of conducting the assessment should adhere to the 
guidelines presented herein. The process and the assessment should be conducted in 
a classroom setting; students should not take the work home. 

PLEASE RKAD THIS KMT IRK GDIDK CARK FULLY BEFORE WORKING WITH THE PORTFOLIO "^TING 
ASSESSMENT MATERIALS. You should become familiar with the directions provided in 
this guide. Your comfort with the assessment situation will reduce student anxiety 
and enable smooth administration. If at any time you need assistance, materials, or 
information, contact your District Test Coordinator. 



BACKGROUND INFORMATION 

The Education Reform Act of 1986 moved the State into the assessment of Btudent 
writinq Until 1991-92, New Mexico schools were utilizing the Direct Writing 
Assessment in grades four and six. Interest in portfolio assessment and a national 
trend toward assessments that are also instructional led the Statewide Student 
Assessment Task Force to consider using portfolios to assess student writing. Thus, 
several consultants in the State Department of Education researched Portfolio 
assessments and agreed with the task force that assessments could be provided that 
can be described as the performance of learning. With assistance and consultation 
from many entities, the Portfolio Writing Assessment was utilized in clasarooms for 
the first time in 1991-92. 

In addition, it was decided to offer this assessment as an option to grade eight 
students for those districts who wish to participate. This allows for more Practice 
and development as well as an additional checkpoint before the New Mexico High 
School Competency Examination written composition is administered in grade ten. 

Rasearch has demonstrated that students who use portfolios develop more competent 
writing skills than students who do not use portfolios. Each student's portfolio 
becomes a record of achievements over time. The student uses higher level thinking 
skills of synthesis and evaluation as decisions are made regarding what pieces to 
save as the year progresses. Using the portfolio process, learning takes place in a 
more natural way as the student is encouraged to reflect on his/her work while 
making responsible choices regarding work to be saved. 
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MATERIALS LIST FOR PORTFOLIO WRITING ASSKSSHKNT 



Each teacher who has the responaibil ity for conducting the Portfolio Writing 
Assessment will be provided with the following materials: 

1. Teacher ' a Guide 

This guide contains information on the process and the assessment and 
annotated range finder papers for the types of discourse required of the grade 
level being assessed. Also, within the guide are the rubrics for scoring the 
students' writing both holistically and analytically. A bibliography is also 
provided for the teacher's use. 

2. A portfolio envelope, one per student 

This envelope is intended as a special storage space for the student's 
writing. It is printed with a writing checklist and a description of the four 
different discourses applied in grades four through eight. This checklist and 
the descriptions are reproduced for your use on page 8 of this guide. 

3. A f inal composition booklet for each student 

The final draft of "best piece- for the prompt identified by the state 
Department in the spring to be submitted for scoring will be transcribed onto 
this booklet. The booklets will be sent to your district when a call for 
papers is issued in March. Each booklet will contain the required prompt 
which will be one of the prompts your students have been working on throughout 
the year. There will be a biographical data page and four lined pages for the 
student's composition. The student's writing for the required prompt should 
be limited to four pages. If additional pages are used, the cost of scoring 
will be higher. A request to add more pages or to submit a computer generated 
response must first go through your district's office and then be forwarded to 
the State Department. The State Department will review the request and 
determine whether or not to grant it. 

PROCKDORKS TO FOLLOW fiHKH DISTRIBUTING PORTFOLIOS TO STUDENTS 

1. Provide each student with a portfolio. 

2. Have each student write his/her name in the designated space. 

3. Discuss how artists use portfolios to demonstrate good work. 

4. Explain the use of this portfolio. 

5. Review the writing process which will be used with this portfolio. 

6. Review the writing checklist printed on the student's portfolio and how it can 
be used most effectively during this process. (A copy of this checklist is 
printed on page 6 of this guide. ) 

7. Explain what holistic scoring means. (Review the rubrics provided in this 
guide, pages 8, 44, and 70.) 

8. Explain what analytic scores mean. (Review the rubric provided in this guide, 
page 100. ) 

9. Discuss the types of discourse to be addressed at the grade level you are 
teaching (see page 6 — grades four and six: expository, narrative, and 
descriptive; grade eight: expository, narrative and persuasive). 

10. As you work throughout the year, use the practice prompts first, the ones for 
which range finder papers are provided within this guide. You may want to 
review the section on page 4 entitled Student as Performer/Teacher as Coach. 

11. When you and the students are comfortable with this process, you will want to 
move on to the required prompts, one of which will be announced in March for 
transcribing student work onto the final composition booklet. 

12. Additional portfolios may be obtained from your test coordinator. 



13. Depending upon the time of arrival of a new student, he/she may not have time 
to complete all required prompts. When the prompt for which a best piece mu»t 
be transcribed is announced in March, the teach**? tuay feel the new student did 
not have sufficient time for completion; therefore, that student paper might 
not be submitted for scoring. The teacher will desire a score for each 
student if at all possible. The State Department should be contacted for 
further clarification. 

WORKING WITH TEDS PRACTICE PROMPTS — RANGE FIHDER PAPERS PROVIDED 

The bulk of this guide contains three practice prompts, one for each of the 
discourses to be addressed at your grade level. For each practice prompt, holistic 
rubrics are provided along with papers which have been scored and annotated to 
demonstrate all of the six holistic score points possible. In addition, the analytic 
rubric is provided along with papers that have been scored and annotated to 
demonstrate all three score points for each of the four analytic categories. 

1. During writing instruction time introduce practice prompts and have students 
write toward those topics. 

2. Share range finder papers at this time. 

3. Share scoring rubrics at this time by giving each student a copy. 

4. Review why each paper was given a particular score* 

5. Students can use the rubric to understand how to improve their piece of 
writing. 

6. Students may work in groups to share similar concerns. 

7. The writing process of revising should be used at this time. 

8. Small or large group writing lessons can be incorporated as defined by certain 
needs derived from class papers and discussion. 

9. Use these prompts for practice in understanding the process as much as you 
feel necessary. 

10. Students should feel successful with these prompts before they work with the 
required prompts. 

11. The timeline for this process should be decided by you and your students. 
PROCEDURES TO FOLIXJW WHKH WORKING WITH THE RETIRED PROMPTS 

1. The required prompts will be provided to you each year* If you have not 
received the prompts designated for the current school year, call your test 
coordinator to obtain a copy. 

2. These prompts address the different discourses required at your grade level. 

3. Your students are required to write at least one paper for each of the 
required prompts and should be encouraged to write as many papers as necessary 
to produce a good piece. 

4. Drafts of these prompts should be stored in the students' portfolios. 

5. In March a call for "best piece" will be issued for only one of these required 
prompts . 

6. The student and teacher shov Id conference about which piece demonstrates the 
student's best effort in the called for discourse. 

7. The student will then transcribe the "best piece" for the requested prompt 
into the final composition booklet. 

8. The final composition booklet will have four lined pages for this purpose and 
will be provided when the call for "best piece" is announced. 

9. The student should limit his/her writing to no more than four pages. 

10. Your test coordinator will disseminate directions for transcribing along with 
the booklets in March. 
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As the teacher introduces each of the required prompts, it is suggested that lessons 
about the particular discourse, planning, revising, proofreading and editing be 
delivered throughout this period of time. The work with the required prompts should 
be the student's own writing and should be performed in the classroom. 

As the student works with the prompts, he/she may use references such as the 
dictionary or thesaurus. The teacher's role in this process should be one of 
"coach. M Sound instructional practices are the order of the day in this process. 
The teacher should be a coach and resource for the student throughout this process. 

THE HRXTXKG PHOCKSS 

The purpose of writing is to convert a student's thoughts into a coherent written 
message understandable by others. The writing process is broken down into four 
manageable steps to help assure a student's success. 

STKP I: PRE-WRITING is any experience, activity, or exercise that motivates a 
student to write. 

STEP II: DRAFTING is the process of synthesizing language experiences, notes, 
thoughts, and ideas that occur during the pre-writing phase and developing an 
organized piece of writing. 

STKP III: REVISING/EDITING includes all phases of correction and change improvement 
after collaboration with others on conteut. Rethinking, reorganizing, and revising 
ideas, as needed, ready the writing for sharing and/or publication. 

STKP IV: PUBLISHING is the culmination of the writing process when the final copy 
is shared with the audience. The decision as to whether the writing will be 
displayed, reproduced, or given orally or physically to someone, involves both the 
author and the teacher. 

STUDKHT AS PKRFORHKR/TKACBKR AS COACH 

Within the student as performer /teacher as coach model, student and teacher work as 
a team toward mastery of a set of tasks leading toward an outcome. This outcome is 
then demonstrated by the student. The student must be responsible for an agreed- 
upon task. After completion of that task, the student demonstrates self-regulation, 
self-discipline and self-initiative in order to complete a written discourse to the 
satisfaction of both self and teacher. 

In his article, Student- An-Worker : Toward Engaging and Effective Curricula, Grant 
Wiggins talks about student-as-worker being able to answer the following questions 
when working on a designated piece of writing: 

1. What is my task? 

2. What is its purpose? 

3. What do I need to do next? 

4. What resources are available? 

5. What know-how and knowledge are required to do it wall? 

6. How will my work be judged? 

7. How will I know when my work is adequate? 

8. How should I allot my time? 

9. What is my goal in this work? 

10. Where is my performance strongest and weakest? 

11. What can I do to improve? 
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The student and teacher work through these questions as the written piece unfolds; 
the teacher acting as prodding coach, and the student as worker. The final 
completion of the designated piece rests with the student's feeling that he/she has 
completed a piece of discourse to his/her satisfaction. 

WHAT jCS A RUBRIC? 

A rubric is a set of criteria from which one can take direction. The New Mexico 
Portfolio Writing Assessment rubric is a six point scale using the following 
discourses: expository, narrative, descriptive, and persuasive. Each student should 
progress through this rubric as his/her writing improves. The assessment becomes an 
instructional and learning tool with the scoring rubrics applied to the student's 
writing throughout the process. 

WHAT IS HOLISTIC SCORING? 

A holistic score is an overall picture of how the student is able to convey meaning 
in his/her writing. Does the writing have a beginning, middle and end? Does the 
writing flow to the designated prompt? Is the author involved in the writing? With 
a broad stroke has the author conveyed meaning? 

USING THK PORTFOLIO BEYOND THIS SCHOOL YKAR 

In the spring of each school year, the holistic and analytic scores will be returned 
to the school districts. These scores should become a part of the student's 
permanent record. Labels are issued to adhere to the student's transcript. There 
will also be a copy of the report that can be shared with the student and parents. 

The "best piece" for each of the required prompts should remain in the student's 
portfolio, along with any other materials that the student and teacher have agreed 
upon. The portfolio and its contents are to be passed on to the student's teacher 
in the fall of the next school year. Each school and district should develop a plan 
to ensure that this is possible. The H off grade" teachers (i.e., grades five, 
seven, and nine) may work with the contents of the student's portfolio and issue 
additional writing assignments which may be kept and passed along with the Btudent 
from year to year. A process for "weeding out" materials can also be established at 
the district level. By the time a fourth grade student reaches tenth grade, the 
high Bchool teacher will have a portfolio of work which portrays strengths, 
weaknesses, successes, progress and a writer's "voice." These portfolios can be 
used to assist in the preparation for the tenth grade High School Competency 
Examination written composition. 

IMTKRPRKTING THK RESULTS 

When score reports are returned to the districts, each student will receive a 
holistic score from a range of 1 through 6 and analytic scores from a range of 1 
through 3. If a student's paper is not scorable, a reason will be given. Possible 
reasons for not scoring a paper include: blank paper, off topic, illegible, written 
in a language other than English, and insufficient response. The scores should be 
compared to the rubrics published in this guide in order to determine a student's 
strengths and weaknesses and to provide suggestions for improvement. 

The individual school reports should help staff make decisions about the school's 
writing program. District results should inform the curriculum revision process in 
writing and, perhaps, in language arts. 
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The Language Arts Special let at the State Department of Education has developed a 
supplemental packet of material which teachers may find helpful as they work with 
the portfolio writing process. You may request a packet from your district test 
coordinator. This supplemental packet contains ideas for planning, organizing, 
drafting, revising, proofreading and publishing. Ideas for encouraging writing 
across the curriculum are included in this material. You may reproduce this packet 
of materials for other teachers in your building. There are ideas that may prove 
helpful to teachers at any grade level. You are not required to use the 
supplemental material. 

DESCRIPTION OF KOCH HOOK OF DISCOURSE 

Expository — This piece of writing demonstrates the student's ability to explain 
something in detail, fcsuch as "how to" do something, or to explain a position taken 
based on reasons. 

narrative — This piece of writing demonstrates that the student has a command of a 
story plot and can develop characters in a meaningful way. 

Descriptive — This piece of writing demonstrates that the student has a command of 
location, size, color and style, and can include sensory imageB in description. 

Persuasive — This piece of writing has a strong opening statement, followed by 
opinionative argument appealing to one's emotions, and a strong conclusion derived 
from the opening statement. 

STODKUT WRITING CHECKLIST 

1. I have used a plan for my composition > 

2. I have written a rough draft of my composition. 

3. I have written this composition to be read by: 

4. I have written a good topic sentence for each paragraph that I wrote. 

5. I have written ideas and details about the topic sentence. 

6. I have written a clear ending for my composition. 

7. I have written complete sentences. 

8. X have used correct grammar. 

9. I have used correct capitalization and punctuation. 

10. I have checked my spelling. 

11. I have used good handwriting. 

12. I have used this checklist to revise my rough draft ♦ 

13. I have written and proofread my final draft. 
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SCORING GUIDE 



GRADE 4 - NARRATIVE 
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This is the prompt 4th Grade students used when writing the following papers. 
It may be used for practice with your students. 



Pretend that you see a shiny, purple stone on your way to school. 
As you pick it up, it begins to change into many different colors. 
Write a story about what happens next. 




1 = 



The response indicates little or no evidence of narration. 



Writing samples in this category: 

• may not have an opening and/or a closing. These papers tre on 
topic and demonstrate at least a minimal attempt to respond to the 
topic by stating a subject or giving a list of subjects. Details 
are vague and/or general. They may be random, inappropriate, or 
barely apparent. Some of the lengthier papers are disorganized, 
making them consistently difficult to follow. Others will relate 
to the topic but will have an uncertain focus. In these papers the 
reader has to infer what the focus is. The overriding 
characteristic of many of these papers La i lack of control with 
no sense of planning. 

• may have severe problems with usage. This includes problems in 
tense formation, subject-verb agreement, pronoun usage and 
agreement, and word choice. 

• may demonstrate an assortment of grammatically incorrect 
sentences. Some statements may be either incoherent or 
unintelligible. 

• may display severe errors in mechanics. 
Voter Err o r s maj interfere with comprehension. 



10 18 



GRADE 4 NARRATIVE WRITING SCORE POIRT 1 



. + ITT+ Z" . Zj'" +Z /Z ZZ, n.\ 777 



^ truths, // fa /it, -riPAsJi astl /jt tarrfYnt, 



/at 



Score Point 1 

This response shows little evidence of narration* Many of the statements 
are too difficult to decipher to be considered controlled (I wased to 
deach, and the bov was sull) • 
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GRADE 4 



NARRATIVE WRITING 



SCORE POIHT 1 



1 



. » r- — " — — ~ ^~7~ _ 1 



\\\&*ht TL)?A]ecL \[\-c/h UeraiA^- Way. CQ^<° Qui s£ jdkg 



dCfiCLf \, 



Score Point 1 

This response is a brief list of events. Although some statements are 
clear (I went swimming, it transformed, I threw it back), others are 
difficult to interpret (I saw a purle ago). There is little evidence 
that the writer attempted to control the details. 



GRADE 4 



NARRATIVE WRITING 



SCORE POINT 1 




Score Point 1 

This unsuccessful attempt at narrative writing has some events that are 
sequenced, but the sequence is very brief. In addition, the only clear, 
specific details provided are in the list of colors (blue, pink, yellow, 
peach, brown). 
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2 = The response indicates soma sense of narration . 



Writing samples in this category: 

• may not have an opening and/or a closing. There is a mixture of 
general and specific details. They are presented with little, if 
any, elaboration, producing a list-like response — highlight 
papers. These responses will exhibit an attempt at organization. 
In other words, there will be some evidence the writer attempted 
to control the details. The responses relate to the topic, but in 
some papers, the writer drifts away from the primary focus or 
abruptly shifts focus. In other papers, there is a single focus, 
but there are few, if any, transitions making it difficult to move 
from idea to idea. 

• may display numerous errors in usage. 

• may demonstrate excessive monotony in syntax and/or rhetorical 
modes. There may be numerous errors in sentence construction. 

• may display numerous serious errors in mechanics. 
Bote: Error s may interfere nmwhat with comprehension. 
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GRADE 4 



NARRATIVE WRJTIHG 



SCORE PCIHT 2 





nam 




/ ■ « » 




, JL "Pound 










J) ~ 










. 2+- fcrll o.fcA- 






' m*i—t U. > — i ■ — — r - / 



Score Point; 2 

This very brief response contains a clear sequence of events showing 
some evidence of narration. The writer has uBed transitions (on the way, 
while I was walking) which iB an attempt at organization. 



GRADE 4 



HARRATXVE WRITING 



SCORE POIMT 2 



Vne Kia^c Sin vie 



l<^Ws so X picked li . Ia/A^hT pxfktd il~ Ltf) T pu h >h 



fv/»wv/ T a7 ^ £ flk^ ftm^ T ^gg^ e-K/e/y finely 
rac^ fj^OQ pounds Q+ ^ o Id , 



Score Point 2 

The writer of this organized and controlled response has used 
rudimentary transitions (so, when, since, now) to establish a clear 
narrative sequence. A lengthier sequence or some elaboration of the 
details is needed for a higher score. 
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GRADE 4 



NARRATIVE WRITING 



SCORE POINT 2 



Tin a Punrle, FuTuer Rack 



IM i /n d 



lift 



hXntjzA -for- (Jj^^^ ^_^ 3^^II^I^^L 
myo, Jyn~ i g^.^ i nJMSn^ aJlL Jwnt 7Urc% rm^Jz 



(X 






Score Point 2 

This writer has eatablished a situation (we went into the future) and 
provided some sequenced events to indicate a sense of narration. 
However, the details become repetitious in the second half of the story 
(people came after us, more people came, more people came). In 
addition, the numerous errors in mechanics interfere with comprehension. 
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The response indicates an uxKierstanding of narration. 



Writing samples in this category: 

• may not have an opening and/or a closing. The responses relate to 
the topic and usually have a single focus. Some of these papers 
may drift from the focus. Some H 3" papers are sparse — they have 
several clear, specific details with a little elaboration, and 
they are organized and controlled. Occasionally, a paper will 
ramble somewhat, repeating ideas or adding an idea for no clear 
reason, resulting in a lengthy response that otherwise would be 
sparse. Other H 3" papers have elaborated ideas and details, but 
the writing sample is interrupted by organizational flaws/lapses 
or by a lack of transition between ideas or between clusters of 
ideas . 

• may display a pattern of errors in usage. 

• may demonstrate excessive monotony in syntax and/or rhetorical 
modes. There may be errors in sentence construction. 

• may display a pattern of errors in mechanics. 
Botes Irrorfl My interfere with readability. 
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GRADE 4 



NARRATIVE WRITIMG 



SCORE POUT 3 



~ThF SHTA/V 




v- 1 


• STOA/E 








• 


hen X _S<xw 




oi.i-lrPr * me X ran as -Pa<?-f 




\AJeh-V 


^mA, -/"Ar, r/^cK was 


TP Y inn 4d 












1 




rvi y - 
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"^o rv>f>. ; / A 


a. i'd 


oirfc ljlp. So 


X^ picked tT 




T fkou 








knlrJfno m \i, fhev\ 




4- ro ors.TA wa<; winder 


r\ow 


i -f was ^um ^pT. 


w 


















kow^fj ^\\PVy\ ike. 




knu^ turned \*nio (X ihre<? S^ory 


kru,<.£. Tk^w ex. ^n^xc.-P. sLwile. Cn^C 


-to kkf hon<e hwrJ The 








be. locket. JO 


saw 


W)\/ V\P\aJ kou^e. i-f 








■f f u re. 




J 



Score Point 3 

This response is a sequence of events with very little elaboration. 
Also, most of the details are general (it wasn't heavy, it turned 
different colors, it was so big). Although the writer has used basic 
transitions (then, so, when, then), the storyline rambles with little 
sense of preplanning. More specificity and a tighter focus are needed 
for a higher score. 
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GRADE 4 



MARRATIVK WRITING 



SCORE POIMT 3 
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£ktf£j Buff 1 1 sa/alS m 



m 




VfrttoLte r ^ ^rvj ^*yi€, VmgS CUQfiL «siid& ft tnc£^ 

< V fagfc T ftttoffld Ike. $bn£^ QjcuL Tftucfrftfl 

t i A 1 1 T&g»k vnc hpf^fat parte c£ my 

u/flioi, gtiii v ^iSWld. Tariff A&sfS \at?f 3! (oufuL 



Score Fouat J 

The first third of this lengthy narrative is a well-controlled sequence 
of events with a logical progression of ideas. However, after the stone 
changes the main character back into a kid, the response is 
characterized by excessive rambling. The focus shifts quickly from the 
maze, to home, and then to the Rocky Mountains and home again. A single 
focus and more control of the events are necessary for a higher score. 



GRADE 4 



NARRATIVE WRITING 



SCORE POINT 3 



tcjOlaC$ -Try *>n purple, jo. klacM fh*.r\ u/l fr ±t 



44- 

c n telle. 



in U± 3* knir T J/Lnifi/ f o >focp if an 



ff' ' j Oq/l/fr j y^e, -fit *f - // /Tig ^6/3^^ 6r]/ f* f l. 



/ 



a r\ (j x~ ^ 



1 



/t Inyns.Ui'rtg 1^13$/ lc — the-h JL — Was — h&hf 

a* J UnJr.d a* kna^ T -fW^f — & fs tr trM ' 

go s\h H= \a *\rj &4- & y — $c/rh 



J_ ^Ciiy/ ff- -f ly uig m fhc ^ fry . f\ t r\ if 



Score Point; 3 

This response has several clear, specific details (weighed 100 pounds, 
like a speeding bullet, seven minutes late for school). However, some of 
the details are unclear (I thought it came from a seventy foot stone), 
and there is a lack of transitions between ideas. 
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The xresponse indicates a cr— nnd of narration . 



Writing samples in this category: 

• generally will have an opening and a closing. The responses relate 
to the topic* They have a single focus and are organized* There is 
little, if any, difficulty moving from idea to idea* Ideas may 
ramble somewhat and clusters of ideaB may be loosely connected; 
however, an overall progression is apparent* In some papers, 
development is uneven, consisting of elaborated ideas interspersed 
with bare unelaborated details. 

• may display some errors in usage, but no consistent pattern is 
apparent . 

• may demonstrate a generally correct sense of syntax. They avoid 
excessive monotony in syntax and/or rhetorical modes. There may be 
few errors in sentence construction. 

• may display some errors in mechanics, but these errors will not 
constitute a consistent pattern. 
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GRADE 4 



NARRATIVE WRITING 



SCORE POMT 4 



Qrvte A^'J X" (;>*°> /t^iktr^ fr> 9r:^rt r,| <.n.4l nny -PnVnfr^S April Pt/ud . 

flayj^iijQni jka^o^ X<=;/^ r > skwm, purple sfon/p . £n Tfi.r^J i f 



•f n -}-n.l<*> yog 



r Qg 



An/g,»hc4 gja± <^rJ — PrMn rp . ru . 



1. L Ze 



Score Point 4 

This response is a tightly organized sequence of events. Although some 
of the details are clear and specific (I grabbed April by the leg, I had 
the stone in my mouth), others are general (they couldn't understand me, 
took ub to a strange place). More elaboration and more specificity are 
needed for a higher score. 
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GRADE 4 NARRATIVE WRITING SCORE POINT 4 



ZSZlSL f Ainp.it l& 'kiTNL 



GLo7 0. -^Ag JXLsJL AlKlA. 
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w Jz±££_ ^rr . <m /!m\ i <a mA eta m , 



Score Point 4 

This response exhibits a command of narrative writing. Smooth 
transitions between ideas add fluency to the well-organized storyline. 
Although the events are evenly elaborated, the details are too general 
to merit a higher score (mellow colors, the stone had gotten bigger, 
very special ) . 
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GRADE 4 



NARRATIVE WRITIHG 



SCORE POIHT 4 



-8 fcaU n^**^ ct^A 
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^ OA. 



„0Q ^ DJr 



uJ. J? |_n/v^(. cJ /virrni. ~irfr|?J?. 



jfc. 



J, 



a gj^ia^S, , M <xoJfc> ^ — it 



A W . 



d 



4^ 



Score Point: 4 

This lengthy response has specific, elaborated details in the section 
about the horse race (I bet over seven million dollars , Black lightning 
flew in front). However, the section about the mother is very general 
(she liked the color, she said she felt weird). The last section of the 
narrative seems "tacked on," creating a lack of unity. 



9 

ERLC 



26 



32 



The response indicates a generally strong command of 
narration. 



Writing samples in this category: 

• have an opening and a closing. The responses relate to the topic 
and have a single focus. They are organized and progress 
logically; however, there may be a lapse. The key ideas are 
developed with appropriate and varied details. Some writers take 
compositional risks and are, for the most part, successful. 
Although these papers are flawed, they have a sense of 
completeness and unity. 

• have few errors in usage. 

• demonstrate syntactic and verbal sophistication through an 
effective variety of sentences and/or rhetorical modes. There are 
few, if any, errors in sentence construction. 

• have few errors in mechanics. 




GRADE 4 



NARRATIVE WRITING 



SCORE POINT 5 
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JL^?/ „^syf >6#fS ^&&ZJ> pjm> ^ JeZ*#> 



Score Point 5 



This response exhibits a generally strong command of narration. The 
writer elaborates the storyline with appropriate and varied details 
(blindingly bright colors, lemony color, moist chocolate cake). In 
addition, there are smooth transitions (When I was at school, Later that 
day) and a logical progression of ideas. More development in the section 
about the bathroom pass would contribute to a higher score. 



GRADE 4 NARRATIVE WRITING SCORE POINT 5 



\Y\e. frhringe four pi i f jto^C - 



One n l qq fi^fen "IT atos uialkuag.„ 
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hwrs. Then "YV^ dog iQent nt\d V^V- Wur^g nnt 



^QU -Cor 4^ g^cl -yKoif dc^ ki\lr»nf jfagj; 

up Qrpthe r rock g$nnh, 



Score Point 5 

This response has a single focus and is organized. The writer's 
precise word choice provides vivid imagery (vile, rancid smell; moldy, 
vinegary hairy eyeballs; fat sweaty blob of slime). The use of dialogue 
to advance the storyline is a successful compositional risk. Although 
there is a sense of completeness and unity, more development is needed 
for a higher score. 
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GRADE 4 



NARRATIVE WRITIHG 



SCORE POIHT 5 
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Pear person* 
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'~rned( 




Score Point: 5 

This response progresses logically throughout and is tightly focused on 
discovering the power of the stone. The sophisticated use of language 
(spread the news, my words echoed) and the humorous and effective 
closing are successful compositional risks. Repetition of simple 
transitions (then, so) and lack of development prevent the response from 
receiving a higher score. 
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6 = The response indicates a strong coaiand of narration* 



Writing samples in this category: 

• have an effective opening and a closing that ties the piece 
together. The responses relate to the topic and have a single 
focus. They are well-developed, complete compositions that are 
organized and progress logically from beginning to end. Many of 
these writers take compositional risks resulting in highly 
effective/ vivid responses. 

• have very few, if any, errors in usage. 



demonstrate syntactic and verbal sophistication through an 
effective variety of sentences and/or rhetorical modes. There will 
be very few, if any, errors in sentence construction. 



have very few, if any, errors in mechanics. 
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GRADE 4 



NARRATIVE WRITING 



score rant 6 
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jJ^uJJm^ Mctlt wry*^ rdrtitin. Jhrj A m ^ 



u 



^jLa/ ^fwttfr fti-^^ zbJil A »^ 



ckt ■ = O * Atrtr AJfr+v\ : cJ^ cl-bl± Iai '- ^a^J < L ^^^_- -Aj^a . 



Score Point 6 

This response has a fairly sophisticated opening; it does not simply 
reiterate the situation given in the prompt • It is tightly focused on 
the drawing theme and is fully elaborated with varied and specific 
details (razzle-dazzle-rose, drew a Tylenol jar, he would just erase 
everything). The effective closing provides unity and completeness. 
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GRADE 4 



H&RRATIVB WRITISG 



SCOBS POOR 6 
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2- Josf e^evy^^ a^jWjg <z«J &\i jUM o*j*eJ> Txdok ho^ed 

*3o*i\v\ <z*d he l&jd +o '"3oiJ;\>A ^go yn<^ Ivf A*v»g jd>5^ AMJy fhfvt^ k<J+ 
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fooU^fixe Sfc*d x*d fkfe+J if UjteJ* ZZ<j So^kf* 

±Kg hoi^o^ , Hoo dcA'-f /eed 6 fo ferM^ yco k*pp\fi£4$ aaA 

^btfQAe hec*u)se ±k&$c j^M^i he, )csf he£ore ye>o )c*c*j [f 



Score Point 6 

This well-developed, complete story is organized and progresses 
logically from beginning to end. The writer uses sophisticated 
techniques such as foreshadowing (if misused it could bring great 
danger) and vivid imagery (many years etched on his wrinkled face). The 
moral at the end of the story provides a particularly effective closing 
which unifies the narrative. 
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GRADE 4 NARRATIVE WRITING SCORE POINT ( 
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^ y^yO *JJ itU XA**ia£ J ^><4^P ^vl ^Ayf 

<^U>£a*£ 6. C^WLO^^ t AAj<U*j£ ^Pt^iM^ MUXi^. ^>hz<U 



Score Point 6 

This lengthy narrative is a well-controlled sequence of detailed, 
specific events. The writer's well-chosen vocabulary (I was completely 
immobilized but I was still conscious) and humor (We learned to speak 
English from old radio programs) help to create a well-developed and 
compl et e story . 
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HEW MEXICO PORTFOLIO WRITHE ASSESSMENT 



SCORIHG GUIDE 



GRADE 4 - EXPOSITORY 
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ThiB is the prompt 4th Grade students used when writing the following papers. 
It may be used for practice with your students. 



Your newspaper ia asking people to write to them and explain what 
animal makes the best pet. Write a letter to the paper telling 
what animal you think would make a good pet and explain why. 



1 = 



The response indi cates an inadequate com and of exposition . 



Writing samples in this category: 

e may not have an opening and/or a closing. These papers are on 

topic and demonstrate at least a minimal attempt to respond to the 
topic by stating a subject or giving a list of subjects. Details 
are vague and/or general. They may be random, inappropriate, or 
barely apparent. Some of the lengthier papers are disorganized, 
making them consistently difficult to follow. Other© will relate 
to the topic but will have an uncertain focus. In these papers the 
reader has to infer what the focus is. The overriding 
characteristic of many of these papers is a lack of control with 
no sense of planning. 

• may have severe problems with usage. This includes problems in 
tense formation, subject-verb agreement, pronoun usage and 
agreement, and word choice. 

• may demonstrate an assortment of grammatically incorrect 
sentences. Some statements may be either incoherent or 
unintelligible • 

• may display severe errors in mechanics. 
Motes Errors nay interfere with cu » yr eh ffn g ion « 
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GRADE 4 



EXPOSITORY WRITISG 



SCORE VOXWT 1 



fV^ft. fe,Al\o(^ _ ■ — " " 

a ^p-A -Vo. Vnp^ . X ^nu\J La*&. — to — basis*. 

g^^ i 4or>.p^<A — q£ — all 



4fivpa 4-q e.KAe^ B ftftcjp. , 4-W^jok 

t nOa\A h>e, 3 Q)QO^ dj&y 



Score Point 1 

This response gives a topic (Malamutes) and provides a few general 
details (fun to play with)- The focus then shifts to the work involved 
in racing the dogs. More specific details and more control are needed 
for a higher score. 



GRADE 4 EXPOSITORY WRITING SCORE POIRT 1 






L>^_d , Isfglt* ^sv U>L< J Z/A/*< J> 0L 7?<?Urt(?l&s^_ 




Score Point 1 



This response exhibits an inadequate command of expository writing. The 
writer gives a clear subject and a few general details (mom and dad love 
her, can be your friend) but also includes several inappropriate details 
about negative traits which do not support the choice of the goat as the 
best pet (eats a ton, cries, mean). 
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The response Indic ates a limited co— and of exposition* 



Writing samples in this category: 

• may not have an opening and/or a closing. There is a mixture of 
general and opecific details. They are presented with little, if 
any, elaboration, producing a list-like response — highlight 
papers. These responses will exhibit an attempt at organization. 
In other words, there will be some evidence thm writer attempted 
to control the details. The responses relate to the topic, but in 
some papers, the writer drifts away from the primary focus or 
abruptly shifta focus. In other papers, there* is a single focus, 
but there are few, if any, transitions making it difficult to move 
from idea to idea. 

• may display numerous errors in usage. 

m may demonstrate excessive monotony in syntax and/or rhetorical 
modes. Thexe may be numerous errors in sentence construction. 

m may display numerous serious errors in mechanics. 
Botes Krxors say interfere somewhat with rraiprg hf rnfl^ o n . 
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EXPOSITORY WRITING 



SCORE POIMT 2 







Dear £<A\ icr 


T thlrik the best" |>ef .' 






beouh'Lj colore.-} oarroi-* Ur 












t'n 5culK Americ't Central 


Amenta o.v) Meticc . JL o /*y 


oinpinn fdry arc ffcf b 




ase (Kc t^^e-if" narrow . f)Sd 




/ / - -■ y 

k/irW ^/i<ry ten cjroJ 


f-fcm /X to K<7 inches \oa* 




i have. hfav\i newer ful 


fci/K. \he\j use f/icse <->i)ls fo 




ThCy o^fi^ Ocin b<r Seen My,' 




> j 


Ca/l rvko SCi-'ceWl a /i J k' fe. 


J 1 / 




/ 

talk 




J-f- you r.ouW V> ^e^a fu 




1 k ih<sy \AjDuld 






Cjcod u/Ue/\ y>u ask, 


fhert> Ihr^ will fiti 




^cu/d<rr. ond stay Wert,. 


H , / . J / 

I^Ctfs vs/Jl,/ X 4k'*k IWrC 


the hcs\ vc A. 


/ y i 





Score Point: 2 

This response presents some details which support the choice of the 
Macaw as the best pet (beautifully colored, will get on your shoulder); 
however, much of the information is descriptive (12 to 39 inches long, 
eat nuts, seeds and fruit) and does not contribute to the expository 
task* 
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GRADE 4 EXPOSITORY WRITING SCORE POMT 2 



Dear H<Ujos Journal, 



X think a Jog /s tM hes£ pet to hao'c 
because ~tt&u keep uou Company . Tlhay a/so aeJ~ \Zarcj 
-Prfrdlu somc Jinnee Ocnd p(ayPu.l- UJhe.n i-hat^ qeJ- 
play At f ±hgj£ run g£icr uoll Ei/cry price and 4 

lAih/fc ihay act c.ufc . hi on) LLl i( n\<° jd 

abooJ~ rriLj doj named pcddhes she pfay's soccer 
UJ/^A me. some 4inr\es.. SAe tt/sn cheers /nc up -Aoo . 



Score Point 2 



This brief response has several reasons for the writer' s choice of doge 
as the best pet. One reason is extended and specific (They also get 
friendly sometimes and playful. When they get playful they run after 
you), but the others are general (they keep you company, they get cute). 
More elaboration of the ideas would be necessary for a higher score. 
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GRADE 4 EXPOSITORY WRITING SCORE POINT 2 



n^r^n jiJA ^snjiho /Kjuj A ^jxJ\ aJrttjL tfdL J/^J^ 




/jJU^ /IMS)!; zjsmrzj tjytfusn^, jJu -fQ^L f iZ S?- ICA^c 



-asro. /-jj j ^ /j/nJ x^uJJLl. /hn^L f-A*^ r/^m-JT AmIM ^. 



Score Point 2 



This response presents a list of details, some general (they are cute 
and cuddly) and some specific (they don't shed, good guard dogs), to 
support the choice of a Dalmatian as the best pet- While the discourse 
is sustained sufficiently to show a limited command of expository 
writing, more specificity and some elaboration are necessary for a 
higher score . 
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3 = The response indicates a partial comma ml of exposition . 



Writing samples in this category: 

• may not have an opening and/or a closing. The responses relate to 
the topic and usually have a single focus. Some of these papers 
may drift from the focus. Some "3" papers are sparse — they have 
several clear, specific details with a little elaboration, and 
they are organized and controlled* Occasionally, a paper will 
ramble somewhat, repeating ideas or adding an idea for no clear 
reason, resulting in a lengthy response that otherwise would be 
sparse. Other "3" papers have elaborated ideas and details, but 
the writing sample is interrupted by organizational flaws/lapaea 
or by a lack of transition between ideas or between clusters of 
ideas • 

• may display a pattern of errors in usage. 

• may demonstrate excessive monotony in syntax and/or rhetorical 
modes. There may be errors in sentence construction. 

• may display a pattern of errors in mechanics. 



Vote: Errors nay interfere with readability. 
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GRADE 4 



EXPOSITORY WRITING 



SCORE PODR 3 




yTh^hy . J^Cn^ yy^ vn^C^' OA^s Mirr^S maMs qJu^^CajzaS. 



Score Point 3 

This response has a single focus and is organized and controlled but 
sparse, providing listy details (never howls at the moon, drinks out of 
toilet, or meows uncontrollably ) • More elaboration or a more sustained 
progression of ideas is necessary for a higher score* 



GRADE 4 



EXPOSITORY WRITING 



SCOBS POIH 3 



^Jcf A± " h^M j D ^ JLt Z tyZfetr OR, £±l 



t^rfrZ-h 1a^9jJ n\/h\0(cj 



(L&Z^ku, - 75g f . -M .kX^ VX^y tktjA^ 



1m L OJ1 f . 3% t£*C V^^r 



Score Point: 3 

This response has some specific and elaborated details (riding through a 
field at breakneck speed, to carry knights in heavy armor) • However , 
there are interruptions in the logical progreseion of ideas because 
details about the crossbred horse are interspe- ed with details about 
the shire and the thoroughbred* A stronger organisational strategy would 
have contributed to a higher score. 
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GRADE 4 



EXPOSITORY WRITING 



SCORE POINT 3 



vii^VC^cvc^k ace -fU b^cf p-^fk xTL 



" TVi^ Wwe ~tW vHoCt b^atcVvird -^rtUox l^<tla. 
ba\/<e ever i^kV "XT /»(^,H-L-tp r T^u<r<ri^ rRimzL 



0 



fl, carton jrg r -fiaof" IcopS v ^ 1/1 1 - 



^ r?<xrpc 



( pt-cV £vv /vuxsic <^ parrot t 1 ( C(K<j? J^giA<:e. 



^re kvu^ :^Vorvig pets, becaa^ ^5iA ^au k?f 



1A c^f 



So 



bircff ^c5ia. can 4rri/i<? -fheuA 4o Sft" on ^ 



Y>\<~A iOul| v^4f<? boLclc vUCjj^g v^trtA 



n O rf k U? irxC "^K 7 vy 

^ar e bsceX) jy 7 ^ ca^ p>K~f~ cm scuir n<ars/e 
A -The h 
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6,3 



t,~)CLSii\ -Kieva do-^rU\^ 






V\r\tO<> T ka\/e \~r)ik) a en A ^/IQq 












•vsmA fv fee -ikflUA? 





Score Point; 3 

This response presents some elaborated details to support the choice of 
a parrot as the best pet, but it lacks transitions and is poorly 
organized. The parrot's response to music is discussed in both the 
second and fifth paragraphs. More control of the writing and a better 
organizational strategy are necessary to demonstrate more than a partial 
command of expository writing. 
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The response indicates a co— and of exposition. 

Writing samples in this category: 

• generally will have an opening and a closing. The responses relate 
to the topic. They have a single focus and are organized. There is 
little, if any, difficulty moving from idea to idea. Ideas may 
ramble somewhat and clusters of ideas may be loosely connected; 
however, an overall progression is apparent. In some papers, 
development is uneven, consisting of elaborated ideaa interspersed 
with bare unelaborated details. 

• may display some errors in usage, but no consistent pattern is 
apparent. 

e may demonstrate a generally correct sense of syntax. They avoid 
excessive monotony in syntax and/or rhetorical modes. There may be 
few errors in sentence construct ion . 

• may display some errors in mechanics, but these errors will not 
constitute a consistent pattern. 
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65 



GRADE 4 EXPOSITORY WRITIHG SCORE POIKT 4 




7T 




&txJ ts .JhaArf, (Lfrpt - jnLh. Jihu^ Oj\ a, Qu l^l 



[±$2JL unJ £> ^kju< cUr\>? A/m/o 4n 



LLL 

JkdJUkijuu* fnv^ ,9rr\A~YY\ ^h^by\ ^Cu^ 




A J QAA. 



Score Point: 4 

This response has a single focus (bats) and consists of loosely 
connected clusters of ideas. The development is uneven because some 
ideas are elaborated (sleep during the day, eat insects) while other 
details are unelaborated (soft fur, quiet, don't have to go to the vet). 
More even elaboration and smoother transitions between ideas are needed 
for a higher score. 
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GRADE 4 EXPOSITORY WRITIHG SCORE PQIJJT 4 



Mlj p fclt is n [)\( l \\<u\ Cot. ~j~|ir> jjU uv^^l-f 



Vauj 0\Gtd pcA it Ha^c X thi^k u (Wit ts g i/t-Ttf <jrc<i 
pel jk haut^ because j Uv.^ are ^LD^ l l J-Lif-ij a 1st- 

u'evXj Cafe, uJil-h cr^tvy. t r ^re^ jjui <±nd b>g Scjj e yes. 
"Xi" ijou cic net- hatAt s o mfc one t-o jdUk fc ym r psil oat 
is gj( £c\fS. Another rca<, n /sttu<t #veu arc ^xru 

[i^LQQ rf faid rxft oioxvn your cVcf is there fo cfwr 

lio n ftlili' Cad '- <Jil( CUb rn year (e^ a ru/ gj&haJ 

Sof £ju LQ y r -ear and hck y u r £ act. LlllL/J y o u fee / 



4 bp l£ yiLki fire locku p -for a joet jK&j <3 nci hard 



-k look af'kr', ck cat a ^d: -dr fou. Hhtif (h Qsi 
Cost r»uck r>n(y aLoat JS ria/Urs or you fdn ^ei 
±rcjx\ the pound for -(rce ■ T7^y fcli much ajL 

dfjrk murh pn rio not ha\ic. h- hpsbid ali i/our HMt^ 

bu^n^j kiiJe -fViskif<; a»vd ajj jji^ rlrmfc >s wa.kr 

These arc same mi^ns to/itj a ffl/ /s a fl/ta/ rjet 
havie. 



m 



+6 



Score Point; 4 



This response is organized and controlled, but the development is 
uneven* Some ideas ( small , not hard to look after) are unelaborated, 
while others ( loving , do not cost much) are elaborated with specific 
details (rub on your legs, get them from the pound for free). 



ERIC 
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GRADE 4 EXPOSITORY WRITING SCORE POUW 4 



gndJ: fcf-. Thz £urs£ and best reason is 
because. ujhm_ you're ho^c. ul ~/ke. busy, ri/rty 

chdYts And o,ej+h'/\Q - frd/h asne aC-kt/i'/u -fa f^e~ 

df fAe S-CA^/Je, This One. Sau*xd rah rdurry 
KjfiU ck\a)cx^ Pnrh -hhjL. bu sy Cjjbj. ar\d i^kr ua A 

M\ccc{(im ; be qui; ft*/ seasrdc. fkuLi com reduce 
S^ess ; : 

drily /n ttr Ut' n pl&cr.s. 

Gu(/<; are*-/ /VU/^^M, uy) cAst > bed- tfnty 
I/) olc gut Uiht n -H^Cli ^ //fa. a/ontj /* . 
efface -fu(lu -P/zp ihgjjl (a//ha<- /AJaJrJn/h^ id is. 
Co^ld a Uo re.dusc stress* 



iLjOCLLS^LL b*. A slitjh-f- pa/A b<LSMUS€ Vdls'l/ 

UJLi/£ t k ry \c\/& sizar a o^a fthd <?//?ce 

hrac^ h your -fr/ejnJs Or y Q{j/ cau/J -hra/A j£jtt 

All in mil. 4 a a// UDu-f.J he Ui0)sfh 

-hrcrvih/^ • 



9 
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Score Point 4 

This higher level "4" response has a single focus (seagull) and is 
organized and controlled. Some of the ideas (remind you of the seaside, 
have to move) are developed with appropriate and varied detail (carry 
you away from the busy city, seagulls love fish). However, other ideas 
are bare (use the bathroom) or general (aren't that pretty, look nice). 
More even development would contribute to a higher score* 

61 

68 



The response indicates a generally strong command of 
exposition • 



Writing samples in this category: 

# have an opening and a closing. The responses relate to the topic 
and have a single focus. They are organized and progress 
logically; however, there may be a lapse. The key ideas are 
developed with appropriate and varied details. Some writers take 
compositional risks and are, for the most part, successful. 
Although these papers are flawed, they have a sense of 
completeness and unity. 

m have few errors in usage. 

m demonstrate syntactic and verbal sophistication through an 

effective variety of sentences and/or rhetorical modes. There are 
few, if any, errors in sentence construction. 

m have few errors in mechanics. 
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GRADE 4 EXPOSITORY WRIT IMG SCORE POIBT 5 



"Deo/ ^AvW 



.«s\rW ) <e\)ey\ iC i,^u rue. 4n Ate, . /V\^>, Vk&^ to< 



CAaa A-pi\oU -yW^yn -Vv^rks UVde. Vd si-K W_g , gall 



ajiaA cLha^L cou rt ^[q^ \j^\\ W ArWw fr-^d — 



•Vb A-Wfjyw tkg^ <s-Uv^ pypAV^ mdW 



\K.stj^U^ run lnjsfi A-W^ s,W-ee.V- \A<e. CoA s di> 



&S> Vv ^yV W VAiaA- P^^W- Qv-qyvx sffctAoA 



"X VxWp /^fto^>. _ 



Score Point: 5 

This response demonstrates a generally strong command of expository 
writing. It is organized, fluent, and evenly developed. Each key idea 1b 
elaborated with specific details (take a bullet for you, wear harnesses 
on their bodies). The effective conclusion provides a sense of unity and 
completeness. Smoother transitions and more devslopment are needed for a 
higher score. 



63 7i> 



GRADE 4 



EXPOSITORY WRITING 



SCORE POIMT 5 



* , ' — '. 0 



Jbxol-Qj jCJXM rpxrn) uptfi o&LP/vihj ^^t. o^d MrrtJL /^unu /y 7^6 
turn ^e^X: (Jjitlcj . J^iuJh £Al -fi^Juni (lasn- cpjnir ?y Z$r 




^UtLtk^ Aa. Osrud <^t> fa the fzctJiSunrrns aJmjut . jPaHXu tfiJuu , 



Score Point: 5 

This response is organized and controlled and an overall progression is 
apparent. Key ideas are elaborated with varied and specific detail 
(scales like a fish that overlap, eat about every three weeks). Despite 
a quick ending, the thorough and even elaboration of ideas provides a 
sense of completeness. 



O 64 7 1 

ERIC 



The response indicates a strong i i mm mil of exposition 



Writing samples in this category: 

• have an effective opening and a closing that ties the piece 
together* The responses relate to the topic and have a single 
focus. They are well-developed, complete compositions that are 
organized and progress logically from beginning to end. Many of 
these writers take compositional risks resulting in highly 
effective, vivid responses. 

e have very few, if any, errors in usage. 

e demonstrate syntactic and verbal sophistication through an 
effective variety of sentences and/ or rhetorical modes* There will 
be very few, if any, errors in sentence construction. 

• have very few, if any, errors in mechanics* 



7£ 



GRADE 4 EXPOSITORY WRITING SCORE POINT 6 

&LL /ngjtfjj /ftAAjWA. jjuSij.. /LmJ. /V /rucd) } +/uu^ 

/?. qdJgO/AA* ^JLluc stud- -tAa^n (Wjl dfrfJaA JOdA. ; 

J&qzL <lL fAjjQjO tjto } curd frruL ys&ftljL flaLoJet, /2. i/XAjf 

/&ry, SjyryLQ*. ffi'y d!&22£ &LmL vlhaJz. £l&2* SaJa. &rvL 



faJtt. /Yu/sh ftjrtdL. Oil jjff?i huM. h. din Mirtiimhi/i 





J/sd- }pu£ -f/lJ. A/Jl. UZL A* apritAA- ^sx/rtWl jxAzjLl, 

^> £ sued- jj/TrfAirt^ &i fijdtunj . /Ji^ dm l t 



yj?<? Sut psvr/ aAmA qtiJdlriA jla, that it 1a> 



\JJ y^Aij JbajAL* mdKsu taa^L tyrub (jMLUMi tzwj. 

RJC <x% 





/k JLLaod. Jmjcolumj^ nil fit &t&iiA± JbmL tlmcL 
r ' A >y gjtr tfitA/j fa caul An. all /y- umtwitL 




Score Point 6 

This response exhibits a strong command of expository writing. The 
writer has developed each of the three key ideas (cost, care, fun) with 
varied and specific details (cost less than one dollar, just sprinkle 
the food, they chase each other all over). Comparing the goldfish to 
cats and dogs is a successful compositional risk. In addition, the clear 
organizational strategy and effective opening and closing provide 
completeness and unity. 
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NOTES 



68 



75 



FRir 



MEW MEXICO PORTFOLIO WRITIHG ASSESSMENT 



SCORING GUIDE 



GRADE 4 - DESCRIPTIVE 
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This is the prompt 4th Grade students used when waiting the following papers* 
It may be used for practice with your students. 



Think about your favorite place to eat. This might be at a 
restaurant, in your home, or at your school* Describe this place 
so someone reading your paper will know what it is like. You 
might want to include what it looks like, the sounds you hear 
there, the smells, and how you feel when you are there. 
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The response indicates an inadequate ct i— md of description. 



Writing samples in this category: 

• may not have an opening and/or a closing. These papers are on 
topic and demonstrate at least a minimal attempt to respond to the 
topic by stating a subject or giving a list of subjects. Details 
are vague and/or general. They may be random, inappropriate, or 
barely apparent. Some of the lengthier papers are disorganized, 
making them consistently difficult to follow. Others will relate 
to the topic but will have an uncertain focus. In these papers the 
reader has to infer what the focus is* The overriding 
characteristic of many of these papers is a lack of control with 
no sense of planning. 

• may have severe problems with usage. This includes problems in 
tense formation , sub j ect- verb agreement , pronoun usage and 
agreement, and word choice. 

• may demonstrate an assortment of grammatically incorrect 
sentences. Some statements may be either incoherent or 
unintelligible • 

• may display severe errors in mechanics. 
Vote: Errors oay interfere with comprehension. 
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GRADE 4 



DESCRIPTIVE WRITING 



SCORE POINT 1 



-V^ ^ p\ju^\^> hc^^o *XVse^ ^ o wj> v.o-V tofxcV*. -Vo ^V>e. ^oem^. 



^ tA A^ ^^^^ 



A. 



0 , 



\ » ■ 



5>o '° 



Score Point 1 

This response shows an inadequate command of descriptive writing. This 
essay is presented in the narrative mode with a few general details 
which describe Pizza Hut (pretty outside, nice) . The focus of the essay 
shifts from Pizza Hut to Wendy's, causing confusion for the reader. 
There is little sense of planning or strategy. In addition, the errors 
interfere with comprehension. 



ERLC 
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GRADE 4 DESCRIPTIVE WRITING SCORE POIHT 1 

■ ■ 7 ; " — — 

lAJcrc {jA/nc ^ Pe/eZ P/per P/zz* , Mu ^£Mlk 

fijut ~L ImMlL h. Peter Piper zz* . lAJ'e ~fhe/^_ ' 
because, il 's &u£ -fauWi'tt ihjMj. . Ule alodtU/S cp± djf 
Las Prucez. Mu mm £4/'d vuhen vujl w&re -Pi a /shed 
\A)erc Cjo /n cj ~h c&tvie^ a^a/'/i. P)o uje uueti / 

^ had jz> QA £± Mcdo^fds. \aj<l. 

yju\j git ana kjhen yjc -PnivAeJ M^i na . 

, 

dd iMUnh ^hreucj h midk mu cok*L . And bddm 

an acc/de/if Lcpp&neJ th<L. coke, [das al/ oi/er 
~lh££^ uJerc- same, peeppin Mc- do no Ids //ey 

lA)C^ C- I &LiOjhi r\<j and X cjo-h ntri/ouz . Than /dr. uJeJi ~h 

-h> -fke car iZ uJa Sdbhfxcj . And my monn 

£a<d kfa&i uJe. i/Jere- coming on Pnd&j^ -Jv Mcdona(d $~ 
X said 4r> ma mo ft) no lets jusi jg fa> PeJer Piper 

Pizza. . 

~T- Uhc Peter Pi per Piztlcl hec^ase id's mu 

^uorilt -/Ai/ij -h -ead. ~£ like P&\-er Piper Pizza 
Vevu mucin because [£ ha* chees-c on id. 



~7fe reshutrwh Sho^lk like cheese, dt Ijkc 



chtest Click) [A Peizr Piper Pizza because, jj hcres A 
loh of a atwe^. A nd m Mcdona/ds ii's^msdk onions; 
a^d ~X down [Pec finjoAS-. ~3Pt doe sad h^e. (jd/nes. 

Score Point 1 

This response shows an inadequate command of descriptive writing. The 
details are inappropriate and random (had to go to McDonald 's, the coke 

accident) and do not add to the description. The focus shifts between 
the two subjects (Peter Piper Pizza and McDonald's), resulting in 

confusion for the reader* The paper is disorganized, difficult to 
follow, and shows little sense of planning. 
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GRADE 4 



DESCRIPTIVE WRITING 



SCORE POINT 1 





ft SlAs ' 



^ ~T ' 



Score Point 1 

Overall, this response shows an inadequate command of descriptive 
writing. The paper drifts in and out of the narrative mode and only a 
few descriptive details (games like Terminator and Hergy Ball, 
comfortable benches) are presented. In addition, sentence formation and 
punctuation errors interfere with comprehension. 



C 7-, 83 



The response Indicates a limited cn—md of description. 



Writing samples in this category: 

• may not have an opening and/or a closing. There is a mixture of 
general and specific details.. They axe presented with little, if 
any, elaboration, producing a list-like response—highlight 
papers. These responses will exhibit an attempt at organization. 
In other words, there will be some evidence the writer attempted 
to control the details. The responses relate to the topic, but in 
some papers, the writer drifts away from the primary focua or 
abruptly shifts focus. In other papers, there is a single focus, 
but there are few, if any, transitions making it difficult to move 
from idea to idea. 

• may display numerous errors in usage. 

• may demonstrate excessive monotony in syntax and/or rhetorical 
modes. There may be numerous errors in sentence construction. 

• may display numerous serious errors in mechanics. 
Hotes ttr-m m may interfere soeevhat with ccwpr ehRn a ion . 
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GRADE 4 



DESCRIPTIVE WRITING 



SCORE POINT 2 



7J/e GnLhEjO Corral /.s KiNh OF like A 

(MML M£l&£ JUST WITH S_ FJJr f\DQF XT AS 

Also u>/hf/l . u/hfaJ rr ia/aiK /aJ there, xt 

<2KBJ± Like Pre fume . SortErJMES \ajHe/j i~ 

u/Alk ihJ the GoLbeti CMML= £ MSo /-/£/* A . 

LOTS of FEoPle AT THE SALAD RAR. -Z ALSO 

h\EAf\ TKF- 6FuMfsLlflJ& OF THE. DESEtZT P>AK TOO . 
iA/F GO TP THE C^OLhFkl CMML= UJ HE k) EVER. — 

tody J A/ THE FAMTL\f IS HUUody KeCau^E THA\f 

<Siv£ OS LOTS (OF eOQb EOOh. 



Score Point: 2 



This response includes a mix of general details (I hear alot of people, 
the grumbling of the desert bar) with some specifics (flat roof, it 
smells like perfume). There is an attempt at organization, moving from 
the outside to the inside of the restaurant, but some elaboration of the 
features and more specific details are necessary for a higher score. 
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GRADE 4 DESCRIPTIVE WRITIMG SCORE POIHT 2 



Ml 



Score Point: 2 



This response shows a limited command of descriptive writing. The 
details are either general (good service, wonderful food) or list-like. 
More specific details would be needed for a higher score. 
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GRADE 4 DESCRIPTIVE WRITING SCORE POOR 1 2 




Ju*~ . sftU^^ flt&4<~ a+A+jfc A-v***^ <yi£4<4^ . 



Score Point 2 

This response begins with a list of specific details (I hear nintendo, 
there is chicken and gravy), but the writer loses focus and drifts into 
a narrative. This shift in focus and the need for more descriptive 
elaboration combine to show a limited command of descriptive writing. 



79 

ERIC 



The response indicates a partial co— and of description. 



Writing samples in this category: 

• may not have an opening and/or a closing. The responses relate to 
the topic and usually have a single focus • Some of these papers 
may drift from the focus- Some "3" papers are sparse — they have 
several clear, specific details with a little elaboration, and 
they are organized and controlled. Occasionally, a paper will 
ramble somewhat, repeating ideas or adding an idea for no clear 
reason, resulting in a lengthy response that otherwise would be 
sparse. Other "3" papers have elaborated ideas and details, but 
the writing sample is interrupted by organizational flaws/lapses 
or by a lack of transition between ideas or between clusters of 
ideas. 

• may display a pattern of errors in usage. 

• may demonstrate excessive monotony in syntax and/or rhetorical 
modes. There may be errors in sentence construction. 

• may display a pattern of errors in mechanics. 
Vote: Krrorfl nay interfere with readability. 
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GRADE 4 DESCRIPTIVE WRITING 



Conn id a ole. HOehiYomoS 



SCORE POM 3 



Tu {'a\)orik r^slaurnn-f l.s Qam^d 



/'f \AJQS 




e.hfcanos- 1 he. EA2£ d 
too afpru rgs-frxjranf . 



The. hjo had sc 


iL/rtr.^ on i+. "1 


T><* 


Co 




id. a 


rcen. uohite and 


blu^- Tf lAJfls beaCn 




. The. 



Smi±U£& u/as aS Cove.cr.d in shi 



^ ^mtp./led i'lnulaSj Qordifa^ 



qnn 



(re. Thai marie, me 




'her 



nod -tasizA 




nri J cll J feiniA^ 



X htard a J lni aF Meximn .song s 



Including marrJ / achis and p rnp/p 



1/vhhen L le.fi T ±cU like, T 



Wianitd j-p Come hack again 
-f- Q marrow . 



Score Point: 3 

This response has some specific detail with elaboration (the rug had 
squares; colore were red, green, white; heard Mexican songs, including 
mariachis). The piece follows a rudimentary organizational structure and 
needs additional elaborated detail to demonstrate more than a partial 
command of descriptive writing. 
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GRADE 4 



DESCRIPTIVE WRITIMG 



SCORE POMT 3 



T^Uy berr-y {Vive,. Tkf £&c.d tl\ere Li 



1^ ^W^r^-Wd u^r^j OyCg.. 



h^ae. peeked i + '-s ifeTvj Km"qI ±0 

TVo^-M^OS, 



Score Point 3 

This response, which ahowe a partial command of descriptive writing, has 

some clear, specific details with a little elaboration (Mexican dolls, 
sombreros and blankets, hear pots and pans banging in the kitchen). The 
organization of the piece is weak, however, with abrupt shifts between 
ideas. The response needs more elaboration of details and a better 
organizational plan to achieve a higher score* 
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GRADE 4 DESCRIPTIVE WRITING SCORE POUT 3 



wietica.)A •r<fs-t6ora.*v+. UJkz* yco italic jv\ yoo hear MegictuA t^>si"d. IJ1 
■fhe hack^foortaf. X caa ^»tW/ -fUetr e^e^)lcd/Xi . uJk^A yoo 
\\A ypo See c, ffsk -farfk. ik* i*)<ni-rre5S uoill setsi ycQ, ike's 

y\\te . The* she voill <g tie o$ aof Memo's e\\re os &>\#eeiMfi5 r 

a^d kerf 5^/5^. 3- e&>A fwie/l f/te -feed \-f <s#ie//z delie.i&QS. 

-Tke \^ed±j€ss co\Me$ hm^ic ^^J -fakes oof order. Thevt 

W-iU cor -Food 15 

Kg for *y f&&d_ X / c^feArh h^ajse: fk<e -food /5 
60 a^&d . Tfazvt IX fiife* <z '*d hear plates' beivi* pert o\a fh*. 
+Me ~fcx> poi f 1 vi. Tkevi ^ur foe>JI c&v^es gk&A ej£U± 
ivWviofe-s /aj-er. Y&o *-*y k**d c£~ Mejicc^A 

fce>J yao vOa.wf. They hgje 4 id/ski iJetl -h> -fhsa*) ck&te^ 
/Vh Ta jke £±sh -fetU. -they k^e eleeWc e\e.{ , TUty had*. 
£&*<&y yo^ £a.a lay, WUe* VeQ tt> iU&tr h^kroc^ H T-S 
fJe&iA . They dcv\ V ^/wjg & ho*cU &f *i6Aey. AaJ ijkt'le 



±1 



Score Point: 3 

This response, which shows a partial command of descriptive writing, has 
some clear, specific details (Mexican muBic, smell the enchiladas, fish 
tank) . Some details (The waitress comes back and takes our order, our 
food comes about eight minutes later) are general and could be used to 
describe any restaurant. Although more specific details are added at the 
end, a more consistently maintained organizational strategy is necessary 
for a higher score. 
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The response indicates a co— and of description. 



Writing samples in this category: 

» generally will have an opening and a closing. The responses relate 

to the topic. They have a single focus and are organized. There is 
little, if any, difficulty moving from idea to idea. Ideas may 
ramble somewhat and clusters of ideas may be loosely connected; 
however, an overall progression is apparent. In some papers/ 
development is uneven, consisting of elaborated ideas interspersed 
with bare unelaborated details. 

• may display some errors in usage, but no consistent pattern is 
apparent . 

• may demonstrate a generally correct sense of syntax. They avoid 
excessive monotony in syntax and/or rhetorical modes. There may be 
few errors in sentence construction. 

• may display some errors in mechanics, but these errors will not 
constitute a consistent pattern. 




GRADE 4 DESCRIPTIVE WRITING SCORE POOfT 4 



dai* fed/ii jjg \6 a dark ; t*g/»A pUne -to ea-t. *X-t is rfV 

[6 ep*A-f T like ike 5C€.\A*ry ; <x*id jj dos/i'-f d£>5^ Mock / 7h*L 

aAy prohUx* is -\Meie /'5 oio&lAy ^ k>i<^ 

vJke* yoo y m you hea^r Metica* music playfA^ The 

W^j-fers cfe dressed op \A €p<\siish rbs-fhe* -fa /oak like. 

Aeti<L<xA<>, . 

(2*sa. Somite, m^aa* ° pcatfy hbos-z" in $h£* i*>k . froM -f-kei 

co\5iJe if looks likz c\ pirtk CasfU^ 'Z-Astde -jheje Ate 

MA*y ibO^AS. /Ay £a.</ C / '>+£ )3 fhe £&V^. } bolts / ' }<L€L (eg / 

?ocL 

fk^ft is a lif-f/e V)ke* yoo raise H- & Mter »>ill tam, 

d*d y&o c^\r refill 5^. torder s^^^U^ et^e^ c>r gg^/- 

a\\ -f-ke *e>p&f>i/U5 yAO*)*M-> 

Every +\wle ~2- T />a* hear figgfik: 1^'^ / k^'i^s 

*Ht>$i£ p t&yj+A . S*tefl e^cki Udts C&akfA^ , 

A$~ter yno ettf & ro&v^^ifU M&*y 

*\&\M*s -ft> yUy> ~fkeA y&o lease <z*d -f^Aft is My fa.Jorr-1-e 
place -to e&A . 



Score Point 4 

This response exhibits a command of descriptive writing. There are 
specific details (it looks like a real cave with a waterfall, looks like 
a pink castle) which are interspersed with unelaborated and general 
ideas (a game room with many games). More even development and smoother 
transitions between ideas are needed for a higher score. 
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GRADE 4 DESCRIPTIVE WRITIMG SCORE POMT 4 



±Uvuia) J) CX^ , £aKAv, JWvulM. C>ft-^jc ■ Ck JjMLcJti Ijumj > 



ft 



u. urn aamU ^(^n jj_dj>. 
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v ^O-gxl Zji^'llA^p ^b^f\>y\J>^ WlKtJA, Vuv, CXJaA jXJUtlL 



Score Point 4 



This response exhibits a command of descriptive writing. There are 
clear, specific details (hamburger patties sizzling on the grill, a 
counter that surrounds the front of the kitchen) , but the development is 
uneven. Elaborated details are interspersed with general ideas (the menu 
makes the food look good, I feel warm inside) • More effective 
elaboration and stronger transitions between ideas are needed for a 
higher score. 



87 




95 



GRADE 4 



DESCRIPTIVE WRITXHG 



SCORE POIHT 4 



Ml 





i f)Atb A$Jd Ml 




ML 
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dmriZ. fyM*^ flp (^^a^jjjb JLu<iJ>Aad> CfJiL^ juwJ 



owl. tti<uc£ 






1Z4 



4 < v CjtAj CjajL Awy AjdlA. 



-i- 



Score Point 4 

This response exhibits a command of descriptive writing. The writer's 
strategy of describing a typical night at the restaurant, rather than 
the more visual aspects, provides effective organizational control. The 
response includes some specific details (I smell garlic bread; I hear 
lovely Italian music), but more specific elaboration is required for a 
higher score. 
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5 - The response Indicates a generally strong cowiand of 
description . 

Writing samples in this category: 

• have an opening and a closing. The responses relate to the topic 
and have a single focus. They are organized and progress 
logically; however, there may be a lapse. The key ideas are 
developed with appropriate and varied details. Some writers take 
compositional risks and are, for the most part, successful. 
Although these papers are flawed, they have a sense of 
completeness and unity. 

• have few errors in usage. 

• demonstrate syntactic and verbal sophistication through an 
effective variecy of sentences and/or rhetorical modes. There are 
few, if any, errors in sentence construction. 

• have few errors in mechanics. 
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GRADE 4 



DESCRIPTIVE WRITING 



score ponrr 5 



/"MapC jPck^s*'-* . (Pun ^ AJasua tS ^J^£ ^orc^eo^S* 

A^vjC. sua it AAv£- [MOndr Coo\>\^ 



OaaA -W^l^L V>> ) ^fU-e^ ^ Wj £&= y l/ft^ u^i2S±C ^_ 



V 



-J* 



Score Point 



This response exhibits a generally strong command of descriptive 
writing. The focus is consistent and the ideas progress logically. Each 
detail is developed with additional information (have great music, like 
country, Rap). The writer has used effective transitions to add to the 
fluency of the response. More development is necessary for a higher 
score . 
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GRADE 4 DESCRIPTIVE WRITING SCORE POIHT 5 




juh u a Jw Mid hh mm tun 0m flk .the, Laid ud^ 



^MlLu, and /y^/i/^A (hi tJm .hjt aJti t&eu, 



4 




gull fm^Ai imu art fa Ju/ul oaa p^U m^L jimmj 



ami 1 &2aJj£ udy J jih Ml fhjuu . °_ 

Score Point: 5 

This response exhibits a generally strong command of descriptive 

writing* The focus 1b consistent and the writer's strategy of taking the 

reader on a visual tour of the restaurant provides an effective 

organization. The writer provides specific descriptive details (Indian 

red bricks, soft velvet padding)/ and the key ideas are developed with 

appropriate and varied details. More vivid word choice and better 

transitions are needed for a higher score. 
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The response indicates a strong e n— in d of description* 



Writing samples in this category: 

• have an effective opening and a closing that ties the piece 
together. The responses relate to the topic and have a single 
focus. Xhey are well-developed, complete compositions that are 
organized and progress logically from beginning to end. Many of 
these writers take compositional risks resulting in highly 
effective, vivid responses. 

• have very few, if any, errors in usage. 

• demonstrate syntactic and verbal sophistication through an 
effective variety of sentences and/ or rhetorical modes. There will 
be very few, if any, errors in sentence construction. 

• have very few, if any, errors in mechanics. 
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GRADE 4 



DESCRIPTIVE WRITOfG 



SCORE tOIHT 6 



Mi] family Xnd 1 enjau ia go nut 

i& — eat., We go flat poBnu places si>gV-i n?> 



Hardee s, DQccWlA^ ISpplgh^ Chids &i E^Eyam, 



flnioCy's, etc. 3ut Qui: &£_alL_c£ ib£m T \r,\ >e. fr> 

y t o Ttorryl's. TV has thgjpest £noA In nOnnly rnerij. 
W hen voe onM Larryls nnd get fte^e/tj T 



fcriftLQ e*or.Hj iJMr X uhnf, thp ahp onW, 

Coiun Pried Cab £\sK. Xv A-b«?. best dddEish j 

ever tasted . Ihey aire, it a, n<W\ nnmp Ca^ut^ 

, ram use, it is reaA. hot.. 



Qinner ( ue. j^p jjgg. uxxiW anr\ to pg^Sidai 
otW die. Ifflv/g, tabl e, t h e LoaAac cleans c^y t-hp. 

table, -faKgs our plates, nnd alsft c^ur ^nsses Vt^ 
. fef.p IWryl^ nice ar\A cieam, ajhic.K it is 



-On upstovrfS and Q_ (dQi^Ki^To'\Y-s>. I)Q^nsW\rs rt 

haiS \cfrs> tables Qnc\ ^ bar inhere uou. Car> 

rifi nVv b>e.er t LOing^ uJOkVch A-hp hiq^ screen ^.v^eAc. 



ipsioir^ it ha<> tables msick <\ ^rtvl, [is reaWi^ 

Qu^ (rom the 



neai . ITIm £acfiiu alioavjs Ijk^s to sit there. Qlso 

upsfairs thp.re i< gl_ table simKi 



ipsfairs Thf.re i < ql_ -rabie stir.Kinn 

side. Ljcru are, ven^ W^b up qa^ it ig, senry. T^xA. X 
gkdflus Iavp, fn s->fc there LObinh uje r^e^ do. 



nrnunri Qnri free al&i ftf olA rm-Virmes sur.h ox nlr) 



L I % 

wns, olrl ilctosjg. plates, old rj(ins | gjc, Th 



you mil thfise. i^ because it is t /gni rs\A 
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fhg Sign li ftQyS rOoroj\!s1^6>sVur Q n-l t S\rNC& \gg5, 
jKoJL—iS v ery old • — 



everyone wiill Q d^nnr.e -Vo go -Hne.re. X hop€ L_ 

H 60 aogiCL, KJft. no is ^Drtr ryl's aktkufc +hp. 

prir.es Qrp. high, TT-V i.^uaWy coste my 

liWtK iV because -Yhe. -Goo<A Qreofc. (Ay foms\y 

q\(^qu^ l&N/es -Vo go -VWere. X hope yon dp "Vo- 



Score Point: 6 

The writer of this detailed response exhibits a strong command of 
descriptive writing. The response is well-developed and organized. It 
progresses logically from beginning to end. The effective opening which 
emphasizes the writer's love of Darryl's is reemphasized at the end and 
gives the response a sense of unity and completeness. 
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 6 



P 



/wJE^L| x^suxJa tU<£ ^i&sjt a&u£ jjtths 6. juAltfi Cr*. 

suyLtSk- <jjc$c agdd jh*t^e£ jj£ . ^At^e cJut^y^^. 

aI& jqJa^Jql <y^- AjiAalc ;£> a^dl <£&jt^ ^cd. ^Acxal <z<ial 




IjbLtAA, aJ*£ At^ ^^lA^ 4m&^£lC /Jjt^jUij^ /L&fr^ aa&lj. 
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fo&jt -£L& ^^uAt^. , ^^SJuj, Jtitkhe*^ oJ!l<&uiiA stttAJbe^ x^/y^ 

&A^jU<U£4A ■ 



Score Point: 6 

This is a thoroughly detailed response that is organized around a 
sensory tour of the kitchen. The elaboration is well-developed and 
specific with some vivid moments (the sound of timers ticking or 
buzzing) . The thoroughness of the elaboration and the specificity of the 
word choice help this paper to achieve a "6." 
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HEW MEXICO PORTFOLIO WRITING J^SESSMENT 



SCORIHG GUIDE 
GRADE 4 



ANALYTICS 
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ANALYTIC SCORIKG GUIDKLINBS 



SKMTHMCB gORMOMTIOH 

3. All sentences are complete and often varied in length and structure. The 
paper reads smoothly from sentence to sentence. There are few run-ons or 
fragments. 

2. There is basically good sentence structure with occasional awkward or 
confusing constructions. There may be sevaral run-ons or fragments. 

1. There are many problems with sentence structure. Simple sentence 
patterns are used. Sentences are short, somewhat childlike and 
repetitious. Run-ons and fragments are common. 



H ECBAMICS 

3. Punctuation and capitalization are consistently appropriate for grade 
level. There are few or no spelling errors in words appropriate to grade 
level. 

2. Use of punctuation and capitalization is adequate but will contain 
certain errors. Several spelling mistakes may be present, or the same 
mistake may be repeated. 

1. Capitalization is erratic and basic punctuation is omitted or haphazard. 
There are too many errors in mechanics which interfere with 
communication. 



word nsa cac 

3. Vocabulary is carefully and imaginatively used. There are few or no 
problems with subject-verb agreement, correct forms of verbs, selection 
of pronouns, posaessives, etc. 

2. Vocabulary is acceptable in scope and appropriateness. Some difficulties 
with agreement, verba, pronouns, possessives, etc., may be manifest. 

1. Vocabulary is quite limited; the essay evidences too many errors in 
agreement, verb forms, pronoun choice, possessives, etc., which 
interfere with communication. 



DKVKLOPfflEHT 

3. Response is clearly elaborated, wall organized, detailed enough to 
enhance clarity, follows from a main idea to a logical conclusion. 

2. Details are clear and specific, but they may be unevenly elaborated or 
poorly organized. 

1. Few details are included in a very brief response. If present, details 
are vague and sketchy. 
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Pretend that you see a shiny, purple stone on your way to school. 
As you pick it up, it begins to change into many different colors. 
Write a story about what happens next. 
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GRADE 4 - ANALYTICS 



The. Fannie Father Flock 





pf 7&£< n/n^L ure. iirVnX. Jim. jxiT aJLl 

C^jznJL ri ptisc, ua^ runnel 




?Cksy\d cm^rlJL jadtffL 



A^r&n/$s hi/TV* 



rrJ?J;ircr7 ri 



SSJJTKMCK FORMATION: 1 

There are many sentence formation errors — run-ons and fragments. The 
correct sentences are all very simplistic in structure. 
MBCHAMICS: 1 

The many capitalization errors in this response, some of which interfere 
with communication, keep this paper a "1" in mechanics. 
WORD USAGE: 1 

Agreement errors are not that severe. However, vocabulary is limited, 
repetitive, and vague. The response needs more specific word choice for 
a higher score. 
DKVKLOPHKHT: 1 

Repetition of ideas in a response this brief keeps this paper a "1" in 
development. 
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GRADE 4 - ANALYTICS 



T -found A PurpltL Shiny sfftne., Tf uJ^S 



Ho+f. So T. pic ltd T+ uf and put 
School ~f Open my Bake^pacK -for 



my 



n In a. -him Sptce ^b/f -hke.n J fJSm ^ 



Sliot out o-P r'UssrofiM. Ah<{ X QS^ejQ. 

him *c^e.n. Until One, rtijhj- JZL 



<*y A liitJc- purple. Stonz^ -Ply across 

the. Bh c k *n Blue 5k y 



SKMTKHCE FORMATION: 1 

There are many sentence formation errors — run-ons and fragments. The 
correct sentences are all very simplistic in structure. 
MECHANICS: 1 

The many capitalization errors in this response keep this paper a "1" in 
mechanics. Several spelling errors are present (verey, bakepack, tinis, 
agen, Intil) . 
WORD USAGE: 2 

Vocabulary is acceptable in scope and appropriateness but not carefully 
or imaginatively used. 
DEVELOPMENT: 2 

Details are clear and specific, but more elaboration is needed for a 
higher score. 
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my lA/Ay -to schciAl X -found c\ shiny 

pur ple . sfrtne - T£ p irked it up and it started 

TO dhan&£ many, different Colors, rhen it 

£lU like ant po und he avy. 

Lil£ YARxl thm j X knetv X" was m a t crest 

all by myself. X heard some nos'te.. .^o X 

lo oked ihou gh 4 hush and ^aid^ stree t that ^ /{l/m 
pc/irto/. TTien X f dipped the street re s chool . Ivhen X 
was fli s ch ool X dl roped -t he, purple. 5-ton e. an d ^<Lnt 

info schoof . 

K/Kcn school \das aver X nj_cAed LLp. 'the purple 

3-hne,. This time* X (a7a$ )n m jungle,. Ten //ans i/i/er<°. 
suround/i'^ /vie about -hp attack. f\ mi/i .smu^ ^ut of 
the -trees gr\d pulled me in the, air. X~ s^c 
fronn fAe lions } but X sf/7/ didn't khoul who the, 
man iaMs- "The. X dropesj -the, purple stnnt\. X ^uas 
rn jjie. school yard aaam. X nefer sauj 'the, parp/e 
uttrxt. aqa in • 



SENTENCE FORMATION: 2 

There is basically good sentence structure with occasional awkward 
construct ions . 
MECHANICS: 2 

Use of punctuation and capitalization is adequate for the fourth grade. 
Several spelling errors are present, but the response is still eligible 
for a "2" in mechanics. 
WORD USAGE: 2 

Vocabulary is acceptable in scope and appropriateness but not carefully 
or imaginatively used. 
DEVELOPMENT: 1 

Details in this response are sketchy and more elaboration is needed for 
a higher score. 



ERIC 



GRADE 4 - AHALYTICS 



XH£_£±aii£ . — - 



\6" OA. 



•1L 



T, 74 , _ ,,urr nai HThPy Mian. 



A j I oor y l ' a ' 



^^^^ 



'A. 




SENTENCE FORMATION: 2 

The variety in sentence structure compensates for the run-on sentences 
in this response. 
MECHANICS: 2 

Use of punctuation and capitalization is adequate for the 
Several spelling errors are present, but the response 
achieve a *2 W in mechanics. 
WORD USAGE: 2 

Vocabulary is acceptable in scope and appropriateness but 
or imaginatively used. 
DEVELOPMENT: 2 

Details are clear and specific, but more elaboration is needed for a 
higher score. 



fourth grade, 
is enough to 



not carefully 



1051 I 3 



GRADE 4 - ANALYTICS 



Z2Sl fM nph 



<71 



Ml 



jJ-Ja og^ *aUcl . sn,jy£ .Jzs^ ^ rur .^ A^ tKJL 

^A^rm , a a Jyyzjf- Jul* rL jfor^kaip,. 



1 



A ,AmJ t 




*L J^sU 
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114 



u .a 



r W ' ■ - " r — f — • - — — — 



SKNTENCK FORMATION: 3 

Sentences are complete and varied in length and structure, and the 
response reads fluently from sentence to sentence. 
HSCHAVICS: 3 

Punctuation and capitalization are consistently appropriate for the 
fourth grade level. There is only one spelling error (someone who new). 
WORD USJUGK: 2 

Vocabulary is acceptable in scope and appropriateness but not 
imaginatively used. 
DKVEUOPMKMT: 2 

Details are clear and specific, but more elaboration is needed for a 
higher score. 
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GRADE 4 - ANALYTICS 



J^juilg A. £fr 





am A 






„. AiuA, ^ 



AdutL 




if 
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J!f, 













POO *Aifl\ifa L tiuMr (if). P)r(lA xajW. h&u JtS^sL 











fier^ person, 



f^OdiL Si Or, 




SKMTKKCE FQRKATIOW: 3 

Sentences are complete and varied in length and structure, and the 
response reads fluently from sentence to sentence* 
HBCH&ncS: 3 

Punctuation and capitalization are consistently appropriate for 
the 4th grade level. The few spelling errors that exist are okay 
for this lengthy response. 
WORD USAGE: 3 

Vocabulary is carefully and imaginatively used (flash, 
imagination, echoed) . Also there are no errors in agreement or 
verb tense. 
DBVKXjOPHSMT: 3 

This response is organized, elaborated, and detailed to the "3" 
level. The main idea follows logically from beginning to end. 
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